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Context of National Research

• Effective monitoring of adult actions – 
teaching and leadership – strongly 
linked to gains in student achievement

• “Implementation gap” between 
intention and reality

• Fragmentation, particularly at 
secondary level, inhibits focus



Purpose

• Importance of implementation
• Relating instructional and leadership 

initiatives to student results
• Focusing leadership attention and 

educational resources



Senate Bill One
Main Provisions





Prioritizing the Common Core

• Respecting local decisions on standards 
and curriculum

"All of the 
Common Core 
Standards are 
priorities" and "the 
Common Core is 
already 
prioritized."

"We are drowning 
in curriculum and 
the Common Core 
does not make it 
any better.  We 
need help in 
prioritization."



“Perfect Coverage” is an allusion

• In the 90’s: The common refrain was, "too many 
standards, too little time."

• The truth:

Teachers can work as hard as they want to, but 
they do not always cover every part of a 
curriculum or every standard.

The question is not whether teachers cover 
everything - they do not - but whether they choose 
wisely the standards that will be covered.



We Encourage Schools to 
EXCEED The Common Core

• There is no evidence that 
frantic coverage leads to 
effective learning.

• There is abundant evidence 
that focus, feedback, and 
multiple opportunities to 
learn are all components of 
meeting and exceeding 
standards.



A Commitment to Focus Has Credibility 
with Teachers and Administrators

• Many states will insist that "everything is important"
• Focus on evidence, research, and practical realities 

faced by teachers and school leader

We respect that 
reasonable people differ 
on these matters. At the 
same time, we owe it to 
folks to give them our 
best thinking on the 
subject.
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In 2009, governors and 
state commissioners 
committed to developing 
common core standards 
to prepare students for 
college and careers.

Common 
Core 

Standards
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Common Core Standards
In 2008, Sir Michael Barber, onetime chief 
advisor to former British Prime Minister Tony 
Blair, stated: 

“The question of national standards is 
inescapable. The U.S. needs fewer, clearer, 
and higher national standards” (Klein, 2008, 
p.24).

 Clearer (specificity), Higher (rigor)

Fewer?



Grade 
Levels Literature Inform

Tech.
Foundational

Skills Writing
Speaking

&
Listening

Language Total

Kinder-
garten 10 10 17 7 8 21 73

Grade 1 10 10 19 7 9 27 82

Grade 2 10 10 11 7 9 25 72

Grade 3 10 10 9 21 10 31 91

Grade 4 9 10 6 25 10 26 86

Grade 5 9 10 6 25 10 24 84

Grade 6 9 10 - 28 10 22 79

Grade 7 9 10 - 28 10 19 76

Grade 8 9 10 - 28 10 21 78
Grades 
9-10 9 10 - 28 10 18 75

Grades 
11-12 9 10 - 28 10 17 75



The Thomas B. Fordham Institute is a Washington, D.C.-
based, non-profit think tank dedicated to advancing 
educational excellence in America's K-12 schools.

•promote policies that strengthen accountability
 
•examine issues such as the No Child Left Behind Act, 
school choice, teacher quality, and the common core



Overview

The Kentucky ELA standards are confusingly organized 
and laced with vague or overly general expectations 
that fail to show a clear progression of rigor from one 
grade to the next. The standards for high school 
resemble those for middle school. At times the 
standards seem to represent a perpetual remedial 
course.



Clarity and Specificity

While Kentucky presents reasonably clear standards in 
a few areas—e.g., when outlining expectations for oral 
presentations—the vast majority of the state’s ELA 
standards are written in vague language that describes 
what students should know and be able to do only in 
generic terms laced with convoluted language and 
jargon.



Overview

The organization of the document is confusing. 
Though the standards are often short and easy to 
read, there are an excessive number of them and their 
placement and naming is not always clear. Some 
standards are repeated since they correspond to more 
than one Understanding. 

The Skills and Concepts standards and the Related 
Core Content for assessment are sometimes the same, 
sometimes differ minimally, and sometimes are quite 
different.



Grading and Criteria

• “Content and Rigor” = 7 points

• “Clarity and Specificity” = 3 points

• 10 points total



• 3 points: Standards are coherent, clear, and well organized.

• 2 points: The standards are somewhat lacking in 
coherence, clarity, or organization.

• 1 point: The standards are somewhat coherent, clear, and 
organized.

Grading and Criteria



Grading and Criteria
E/LA



Grading and Criteria
Math
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Session Objectives

If we can improve our standards, we can:
1. reduce the failure rate
2. improve discipline
3. improve faculty morale
4. host of other advantages



Did you know?

• What are the two common causes of course 
failure?

1) missing homework; 

2) poor performance on a single major assignment.  

Proper implementation of the Common Core will 
have a huge impact on reducing student failures. 



Example of the Spiral Effect

“PLUS” “PLUS”

A refreshing emphasis on nonfiction 
writing: 65% of elementary school writing 
should be explanatory or persuasive as 
opposed to fiction, fantasy, poetry, and 

personal narrative.



 4 weeks-200 points

Week 1
50 points

Week 2
50 points

Week 3
50 points

Week 4
50 points

The “Big” Project
(semester killer)

20 
points

20 
points

20 
points

20 
points

20 
points

20 
points

20 
points

20 
points

20 
points

20 
points

Incorporate Incremental Feedback

Very Fast Incremental Feedback



The Common Core,
Technical Assistance,

and the 
Kentucky Department of 

Education



Activity #1

• Think about technical assistance your district 
has received from the Kentucky Department of 
Education

• At your table, discuss those areas of assistance 
that you are aware of and appreciate



Impact and the Common Core

The Kentucky 
Common Core 
State Standards 
will not have the 
impact state 
education agencies 
want unless the 
state does four 
things:



States Hold the Key

• require school districts to take actions that are 
essential for effective standards implementation

• provide high quality technical assistance to 
support each district

• monitor and assess the standards implementation 
in each school district

• publicly report the status and results of districts’ 
standards implementation during each of the next 
five years



Content Network Teams

• Designing high quality formative and 
summative assessments utilizing resulting 
data effectively to improve teaching and 
learning
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How to assess the Common 
Core State Standards

• Know your purpose
• Unwrap or deconstruct the standard
• Determine the appropriate assessment

1. Selected response
2. Constructed response
3. Performance based

• Create or select a quality assessment
• Administer, score, and analyze
• Make inferences that are accurate
• Adjust instruction
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How to assess the Common 
Core State Standards



What Makes “Formative 
Assessment” Formative?

• Not the label on the box
• Not the claim of the test author
• Not the level of the initiative
• FORMATIVE ASSESSMENT IS 

FORMATIVE ONLY IF IT SUCCESSFULLY 
INFORMS TEACHING AND LEARNING – 
that is, students and teachers USE it



Important Distinctions
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Assessment OF Learning

• Summative assessment for unit, quarter, 
semester, grade level, or course of study

• Provides “status report” on degree of 
student proficiency or mastery relative to 
targeted standard(s)

Bravmann, S.L. (March 1, 2004).  Assessment’s “fab four,” Education Week.



Assessment OF Learning

• Answers question:  Have students achieved 
the goals defined by a given standard or 
group of standards?

• Helps teachers judge effectiveness of their 
teaching practices

• Supports the assignment of grades

Bravmann, S.L. (March 1, 2004).  Assessment’s “fab four,” Education Week.



•Alignment of CCSS
•Standards used to develop KCAS
•Current Kentucky standards





Deconstructed Kentucky Core Academic Standards 
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Power Standard
3rd grade reading comprehension

Unwrapped Standard

Concepts Skills Assessment

Main Idea

Details

Problem/solution

Significant 
information

Selected 
Response

Constructed 
Response

Extract (1)

Distinguish (2)

Essential Question

Big Idea

P
a

c
in

g

R
ig

o
r

Concepts 

are applied 

to skills

Concepts 

are applied 

to skills

Common
Formative

Assessments



Better Assessments Lead To...

Better Inference Making

Better Prioritized Student Needs

Better Instructional Strategies

Better Student Achievement



Closing the Implementation 
Gap Research 
The critical variable for 
professional learning is 

DEEP IMPLEMENTATION



Planning for Success:

• Efficacy – bone deep belief that teaching 
and leadership matter

• Prioritization – six or fewer
• Specificity
• Measurability
• Monitoring (adult actions, not just test 

scores)



Other Key Findings

• More than six priorities inversely related 
to achievement

• 90% faculty participation, 3-5 times higher 
achievement gains than 10% faculty 
participation

• PRACTICES, not PROGRAMS



Mistakes to Avoid:

1)  Analysis Paralysis - Don’t wait for 
Washington or for “the official answer” to 
every potential question

2)  Abandon current standards-based teaching 
and assessment techniques – Don’t revert to 
a norm-based system

3)  Try to do it all – it was too much 15 years 
ago and it’s too much now.

4)  Check it off and move on



Learning Activity #2:  
Lessons Learned

• Reflect on your experiences when 
standards were adopted in your state

• What are your own “lessons learned” for 
teachers, administrators and policy 
makers?

• What do you know now about standards 
implementation that you wish you would 
have known then?



Most Successful Least Successful
The Moral Case for 
Standards Against 
the Bell Curve
Implementation of 
Standards-Based 
Assessments
Implementation of 
Standards-Based 
Grading
Narrowing the Focus 
of Standards-Based 
Curriculum
Other Instructional 
Leadership Initiatives 
or Standards



What Schools Must Do:

1)  Find common ground – identify what 
does NOT change.  Highlight the areas of 
the Common Core that you already teach 
and assess

2)  Focus your energy – use the Power 
Standards Approach (leverage, 
endurance, essential for next grade)

3)  Embrace common formative 
assessments now



Learning Activity #3:  
Lessons from Implementation Audits
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Lessons from Implementation Audits

Consider the two essential questions of the 
implementation audit: 

Are we really using it? 

And is there strong evidence that it is directly related 
to improving student performance?

Based on your present knowledge, make 
predictions about which instructional initiatives you 
are currently implementing and place them in a 
quadrant.



Invest
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Learning From the Past

• Too many initiatives, not enough time
• Standards and assessment not aligned
• Teacher ownership varied from deep and 

pervasive to non-existent
• Superficiality and coverage rather than 

practice, feedback, depth, and rigor



Reeves, 2009

Leadership Behaviors

“Change leaders share a common 
commitment to the notion that ideas are 
more important than personalities”.

53



“Leaders must be prepared to stand up 
for effective practice even if changes are 
initially unpopular.”

Leadership Behaviors

Reeves, 2007
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Leadership Focus
The Greatest Gift to Your Staff 

•Create The “Not To Do” List
•For every new initiative we implement, we 

must be willing to eliminate other practices

Show respect 
for teacher 

time
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100-Day Implementation Plan

You are most likely to implement changes if they will 

happen within 100 days from today. Although some 

changes may take many years, you are now focused 

on changes that you can make immediately, within 

the next 90 days.
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1.  Select a project(s) that will have the greatest impact 

on student achievement

2.   Identify what you will measure and monitor

3. Look at actions that require ALL to learn

4. Implement the best leadership behaviors

5. Update and maintain your plan

100-Day Implementation Plan

2.04.11 - 5.14.11
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•Learning Context-course design
•Professional Development (Data Teams)
•Curriculum Design

Activity #4



“We are a Professional
Learning community.
We do Data Teams.”



Data Teams 
meetings are 
collaborative, 

structured, 
scheduled 

meetings that 
focus on the 

effectiveness of 
teaching and 

learning.

“We’re “doing” PLC’s”

TM 4



Data Teams are a model for continuous, collaborative 
action that inspires and empowers professionals to 
improve teaching, learning, and leadership for all.

TM 3



 Data Teams have 
a common focus 

or common 
standard, a 

common 
formative 

assessment, 
and a common 
scoring guide.

TM 4



Step 1
Collect/Chart Data

Step 2
Analyze Student 

Work

Step 3
Set SMART Goal

Step 4
Determine Instructional 

Strategies

Step 5
Determine Results 

Indicators



Resources – How to Make the 
Standards Work

• Print Resources and Professional 
Development Resources
–Making Standards Work
–Power Standards
–Unwrapping the Standards
–Common Formative Assessments
–Rigorous Curriculum Design
–Student Generated Rubrics



Getting Ready for the Common Core 
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www.leadandlearn.com 

http://steveventura.com/Common_Core.html
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The cycle of organization improvement 
is not “vision, buy-in, action”........

What about “Buy-in”?
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What about “Buy-in”?

....but rather “vision, action, buy-in, 
and more action.” 

The buy-in does not occur until 
employees first see the results of their 
action.
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Policy driven organizations create 
resentful compliance.....

Value driven organizations create 
unified teams who do the right thing.



72

Successful schools don’t give a 
second thought to decisive, immediate 
interventions:

•changing schedules
•providing double classes for literacy and 

math
•breaking major projects into incremental 

steps
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Schools that fail to engage in decisive 
intervention claim not to have the 
resources or time to provide 
successful intervention strategies...

...yet these same schools always 
manage to find the time, resources, 
and energy to deal with high failure 
rates.



Steve Ventura
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Cell: 805.975.3853

Questions and Comments
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